As the research progressed, it became apparent that the language of the test and measurement field was unfamiliar. There seemed to be slight overlap between my recently developing art education academese and the jargon of psychometricians, with one striking exception, .... the word "accountability". The review of literature was expanded to include not only works from the field of art education concerning the evaluation of student learning (Chapman, 1978; Eisner, 1975; Gaitskell, Hurwitz, and Day, 1982; and Wilson, 1971) , but also works from the test and measurement field regarding standardized tests and their traits (Anastasi, 1982) .
Readings by Anne Anastasi, a noted leader in the test and measurement field, yielded a "Suggested Outline for Test Evaluation" (Anastasi, 1982) . This outline was selected to guide the critical review of the state level art assessment instruments which could be categorized as standardized tests.
Important characteristics according to Anastasi's outline included:
(1) General information such as the title, author, publisher, time required to administer, and cost; (2) a brief description of the purpose and nature of the test including the type of test, target population, nature of content, possible existence of subtests, and test item construction; and (3) practical considerations, such as design of test booklet, editorial quality of content, appropriateness, ease of use, ease of administration, clarity of directions, scoring procedures, examiner qualifications and training, and face validity and examinee rapport. Technical information to be noted included norms, Working Papers in Art Education 1988 reliability, and validity and the manner in which they were derived.
Anastasi's outline further suggested that reviews in publications such as the Mental Measurements Yearbook were to be sought, and a summary evaluation written. In this paper, general characteristics of the tests received will be noted, and the student sections of the art program evaluation model from
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Hawaii will serve as an example of an alternative approach. Concluding comments will focus on issues which surfaced during the course of the study about the evaluation of student learning.
Connecticut and Minnesota
The No technical manual was available so information regarding test results and their use, outcomes of reliability and validity processing, actual sample groups tested, and test item specifications are not known.
Hawaii
The student sections of the art program evaluation model draft from Hawaii (Lai and Shishido, 1987) included an evaluation of student art performance by the classroom teacher in which the relative level of the student within the class is noted -top third, middle third, or bottom third. A varied and comprehensive listing of student abilities which would have ben learned or developed within the art classroom served as a checklist for Classroom teachers were also requested to submit copies of tests which they had developed with remarks on content, lesson objectives, and testing setting, though test results are not requested in these forms.
Further observation by an independent interview team included videotaping and photography of lesson process and outcome.
Concluding Comments
As the study progressed with the review of the assessment instruments which were sent and an extensive review of literature on evaluation of student learning in the visual arts, several issues appeared remarkable.
* It is important for art educators to recognize the complexity of the issue of evaluation of student learning. Various approaches may be used to chronicle and disclose a positive student growth. Art educators benefit from having skills both to critique these various forms and to be able to develop and advocate specific approaches.
* Test sample student learning, and students are fractionally represented when numerical results alone are used as evidence that learning has taken place (Finlayson, 1988) .
* As art educators examine issues regarding student evaluation, it is important to be aware that the emphasis in general education on the development of critical thinking skills (Ennis, 1985; Quellmalz, 1985; and Stiggins, Rubel, and Quellmalz, 1986) is creating a movement toward refining and restructuring questioning strategies and concepts of appropriate evaluative techniques.
* A need exists to advocate representation of the whole student in evaluative procedures both in art education as well as in general education.
Much may be contributed to general education from art educators' attention to sensitive representation of student learning.
